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Publishing academic manuscripts in peer-re-
viewed journals has long been an important activity 
for faculty in higher education, the purpose of which 
is twofold: to further the knowledge base in the aca-
demic’s field of study or professional discipline 
(McGrail, Rickard, & Jones, 2006) and to support 
faculty scholarly productivity. Whereas it is not a 
new phenomenon, faculty in many research-focused 
institutions are under increasing pressure to publish 
peer-reviewed publications, leading to use of the 
phrase “publish or perish” by academics to describe 
the current landscape of the profession (Garfield, 
1996). Increasing expectations for publication were 
primarily influenced by university administrators’ 
decision to focus on publication rates as a measure of 
performance (Baveye, 2010) and has emerged as the 
focus of institutions who seek to improve their status 
or perceived ranking in comparison to others (Youn 
& Price, 2009). Following academic trends, publica-
tion rates of faculty have been identified as a strong 
predictor of earning tenure (Park & Gordon, 1996) 
and are often attributed to individual and institutional 
performance (Hulac, Johnson, Ushijima, & Schnei-
der, 2016; McGrail et al., 2006). Furthermore, publi-
cation rates serve as a criterion for garnering external 
funding from government and other professional or-
ganizations (Ali, Bhattacharyya, & Olejniczak, 
2010). Given these trends, publication rates among 
faculty members have been deemed to be of 
importance to the professional performance and ad-
vancement of the academic.  
Current research on publication rates and factors 
influencing these publication frequencies appear 
mixed, with some researchers supporting decreases 
or no increase in publication rates, and others sup-
porting overall increases in publications. Consider-
ing the competitive academic climate in many uni-
versities, it seems paradoxical that patterns of low 
publication rates among faculty have been reported 
in the literature (McGrail et al., 2006). Upon review-
ing the publication rates of a diverse sample of fac-
ulty, Fanelli and Lariviere (2016) found that the total 
number of peer-reviewed articles published has in-
creased across 11 academic disciplines, especially in 
recent decades. However, when adjusted for coau-
thorship, the publication rate of scientists in all dis-
ciplines has not increased overall, with some disci-
plines evidencing declining publication rates. In sup-
port of publication rates increasing, Niles, Schiman-
ski, McKiernan, and Alperin (preprint) found the rate 
of academic publishing increased 56% from 2006 to 
2016 and a total of 33,000 academic peer-reviewed 
articles being published across four academic disci-
plines in 2018 alone. Because of the push for publi-
cation, many faculty are searching for ways to keep 
up with the pace of research in their field (Adler, 
Ewing, & Taylor, 2009; Niles et al., preprint). 
Factors Influencing Publication Rates Among Counselor         
Educators 
 
Factors influencing publication rates were examined among a simple random sample of 257 counselor educators. The fac-
tors of: (a) gender, (b) experience as a counselor educator, (c) faculty rank, and (d) working in a research institution pre-
dicted peer-reviewed publication rates in the counselor educator sample, with a large effect size. Additional results, limita-
tions of the investigation, areas for future research, and implications for counselor educators are discussed. 
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Regardless of stagnant, increasing, or decreas-
ing publication rates, Niles and colleagues stated fac-
ulty in many universities were being incentivized to 
publish; with increased funding opportunities to pub-
lish in certain areas, merit for publishing in journals 
with high journal impact factors (JIF), and prioritiza-
tion on quantity of publications. The aforementioned 
themes may eventually result in increasing volume 
of publications and scholarly output, yet researchers 
are questioning the quality of research outputs 
(Siegel, Brand, Rossi, & Lubowitz, 2018) and repro-
ducibility of results (Grimes, Bauch, & Ioannidis, 
2018). Finally, with a push for publications in certain 
fields, academics are also collaborating more often 
with one another, possibly to meet the increased 
pressure to publish, or perhaps in response to their 
institutions’ push for interdisciplinary collaboration. 
While analyses of publication rates en masse 
provide a broad picture of the academic landscape, 
many researchers have instead focused on publica-
tion trends specific to their discipline. Counselor ed-
ucation is one such field. As in related programs, ten-
ure-track faculty in counselor education programs 
often “encounter a publish-or-perish mentality 
within the counselor education profession” (Davis, 
Levitt, McGlothlin, & Hill, 2006, p. 148). Scholarly 
productivity among counselor educators, especially 
those working in research 1 institutions (e.g., R1, 
R2), is often considered in their evaluations for pro-
motion and tenure (e.g., Lambie, Sias, Davis, Law-
son, & Akos, 2008; Magnuson, 2002; Magnuson, 
Black, & Lahman, 2006; Magnuson et al., 2003; 
Ramsey, Cavallaro, Kiselica, & Zila, 2002; Seipel, 
2003), particularly since publication in these envi-
ronments seems to be a strong indicator of counselor 
educators’ accomplishments in generating and dis-
seminating knowledge (Barrio Minton, Fernando, & 
Ray, 2008). Therefore, publishing articles in peer-
reviewed journals is important to many counselor ed-
ucation faculty for advancement in their professional 
environments. 
Although peer-reviewed publications are im-
portant for many counselor education faculty, there 
has been a paucity of research into factors that pre-
dict peer-reviewed publication rates among counse-
lor educators. While earlier investigations of profes-
sional contributions in counselor education have 
been conducted (e.g., Baruth & Miller, 1977; Roland 
& Fontanesi-Seime, 1996; Walton, 1982; Weinrach, 
Lustig, Chan, & Thomas, 1998), Ramsey and col-
leagues (2002) conducted the first comprehensive 
examination of faculty scholarly productivity in 
counselor education. Results from 113 faculty indi-
cated that they perceived traditional scholarly activ-
ity, such as journal articles, book chapters, and con-
ference presentations, to be more important for ten-
ure and promotion decisions than other forms of 
scholarly activities such as professional leadership 
roles, scholarly works pertaining to teaching, and 
other professional activities. In Ramsey et al.’s 
(2002) sample, counselor educators published an av-
erage of 1.45 articles per year and presented at con-
ferences 2.99 times per year. Furthermore, male and 
female counselor educators were similar in the schol-
arly activities they emphasized in their work, alt-
hough men published more articles and other pub-
lished works, while women presented more often at 
conferences. Though Ramsey and colleagues (2002) 
found early evidence of publication rates in counse-
lor educators, the assessment involved only a small 
percentage of total faculty employed at institutions 
accredited by the Council for Accreditation of Coun-
seling and Related Education Programs (CACREP). 
Additionally, participant responses were self-re-
ported, and the overall accuracy is cautioned. Finally, 
while the current study may have been influenced by 
the sample and subsequent response bias, the find-
ings support the idea that the field of counselor edu-
cation may emphasize the importance of traditional 
scholarly activity among faculty.   
Other researchers have examined long-term 
publication trends in counselor education using large 
research databases. For example, Barrio Minton et al. 
(2008) examined 10-year publication trends of 317 
faculty from doctoral programs accredited by 
CACREP. Results from a literature review of Aca-
demic Search Premier and PsycINFO indicated a 
steady increase in the number of articles published 
from 1997 to 2005, with large increases in publica-
tion levels from 2003 to 2005, accounting for 38% of 
the publication total. The mean number of yearly 
publications per author was 0.49, with nearly 60% of 
articles appearing in the 15 journals affiliated with 
the American Counseling Association. Articles were 
categorized as theory or practice, followed by their 
empirical nature (i.e., quantitative or mixed method, 
qualitative, and other). A limitation of Barrio Minton 
and colleagues’ (2008) work includes their sampling, 
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as their participants were strictly from CACREP-
accredited, doctoral-level programs — making gen-
eralization to non-CACREP, non-doctoral faculty 
difficult. Even so, results showed counselor educa-
tion faculty publishing at higher rates over time, with 
the majority of manuscripts submitted to and pub-
lished by counseling-related journals.   
More recently, researchers have sought to deter-
mine which factors predict publication rates of coun-
selor education faculty. By accessing curriculum vi-
tas of faculty in doctoral training programs, Lambie, 
Ascher, Sivo, and Hayes  (2014) collected data span-
ning a 6-year period from 378 counselor educators. 
The authors tallied data related to the number of pub-
lications, academic rank, Carnegie category of their 
current university, gender, and year their degree was 
awarded. Results indicated that 44% of counselor ed-
ucators published up to two articles during the 6-year 
period, with an average of 0.74 articles per year. This 
rate was comparable to previous findings with coun-
selor educators (i.e., Barrio Minton et al., 2008), 
school psychologists (Wagner, Lail, Viglietta, & 
Burns, 2007), and faculty in a School of Education 
(Santo, Engstrom, Reetz, Schweinle, & Reed, 2009), 
but lower than publication rates for faculty in clinical 
psychology programs (Stewart, Roberts, & Roy, 
2007). Factors that significantly predicted publica-
tion rates were earning a doctoral degree in the 2000s 
and 1990s, being an associate professor, being em-
ployed at a research university, and being male gen-
der (Lambie et al., 2014). Results from this study 
shed light on publication trends in counselor educa-
tion while identifying potential factors that influence 
publication rates. However, this study failed to ad-
dress faculty from Master’s only CACREP-
accredited programs, nor did it utilize contemporary, 
self-reported data from counselor education faculty. 
Furthermore, counselor educators’ publication rates 
seem to be comparable to many related fields of 
study.  
 
Purpose of the Study 
 
Current data regarding scholarly activity (i.e., 
peer-reviewed publications) of counselor educators 
is useful for gauging and addressing trends in the 
profession, which can provide a general snapshot of 
such trends as well as data to compare to other aca-
demic professions. Furthermore, replicating past 
investigations using different methodologies can 
lend support to or disconfirm past findings, thus 
providing a better understanding of the phenomenon 
being investigated. By examining the curriculum vi-
tae of individual faculty, Lambie et al. (2014) re-
viewed the literature published by counselor educa-
tors who were working in CACREP-accredited doc-
toral programs from 2009 to 2010. Barrio Minton et 
al. (2008) also focused on doctoral-level counseling 
faculty, and Ramsey and colleagues (2002; though 
highlighting Carnegie classification) failed to men-
tion if their participants were teaching in  doctoral- 
or master’s-level counseling programs. Thus, the 
purpose of this study was to expand the literature 
base by exploring factors that predict peer-reviewed 
publication rates using self-report data from counse-
lor educators teaching in CACREP-accredited pro-
grams, including master’s-only programs. The pri-
mary research question was: Do counselor educa-
tors’ self-reported academic rank, gender, years of 
experience (e.g., as a professional counselor, in the 
professoriate), and Carnegie classification of current 
university predict their number of peer-reviewed 
publications? The secondary research question was: 
Does the number of peer-reviewed publications vary 
by gender, Carnegie classification, faculty rank, or 






The focus of the current study was on current 
faculty in CACREP-accredited counselor education 
programs. After obtaining Institutional Review 
Board approval, a list was generated of all counselor 
education programs currently accredited at the time 
of the study (N=341) by using the program directory 
provided by the CACREP website. Each program’s 
website was reviewed to identify the current faculty 
members and their email addresses (if a faculty mem-
ber’s email address could not be obtained, they were 
not included in the final sample), which resulted in a 
sample of 2,695 faculty members. We completed an 
a priori power analysis using G*Power (Faul, Erd-
felder, Buchner, & Lang, 2009), which indicated a 
minimum sample size of 147 for a multiple linear re-
gression with 10 predictor variables at 90% power, 
Counselor Educators Publication Rates 
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anticipated medium effect size, and an alpha of .05. 
Using a random number generator, 1,500 faculty 
members were randomly selected from the sample to 
participate in this study. Following their identifica-
tion, each faculty member’s contact information (i.e., 
name and email address) was collected for surveying.  
To encourage a higher response rate to the sur-
vey, the tailored design method for web and mobile 
questionnaires was followed (Dillman, Smyth, & 
Christian, 2014). Potential participants were sent an 
initial personalized email inviting them to complete 
the study. Embedded in the initial email was (a) a 
brief description of the survey with a request for their 
participation, (b) links to either complete the survey 
or be removed from the survey, (c) a confidentiality 
statement, and (d) the researchers’ contact infor-
mation. Participants who agreed to complete the sur-
vey were directed to the Qualtrics-based survey, and 
upon completion, were removed from the list of par-
ticipants. Potential participants who did not complete 
the survey were sent an email reminder 2 weeks after 
the initial email, requesting their participation. A 
third and final reminder email was sent 2 weeks after 
the second email to potential participants who had 
not completed the survey. Two hundred and fifty-
seven participants completed the full survey, result-




Items used in this study were part of a larger sur-
vey to assess preferred qualities in faculty candidates 
among current faculty members in the field of coun-
selor education. General demographic information 
was gathered from participants including age, gen-
der, race/ethnicity, highest degree earned, discipline 
of highest degree, counseling specialization, and cur-
rent faculty status. Furthermore, demographic infor-
mation was gathered regarding each participant’s in-
stitution, including university location type, Carne-
gie classification, and degrees offered by the pro-
gram. The final set of data utilized in this study was 
related to the professional activity of each partici-
pant, including years worked as a professional coun-
selor, years worked in higher education, years 
worked as a counselor educator, articles published or 
“in press,” number of presentations delivered at con-
ferences, and internal and external grants received. 
For this study, the variables of gender, race/ethnicity, 
age, years of experience as a counselor educator, ac-
ademic rank, Carnegie classification, and articles 




Females were slightly more represented (n=154, 
59.9%) than males (n=101, 39.3%) in the sample, 
and two participants identified as cisgender and gen-
derqueer, respectively (n=2, .8%). In terms of race 
and ethnicity, participants primarily identified as 
White (n=203, 79%), followed by Black or African-
American (n=23, 8.95), Other (n=11, 4.3%), His-
panic or Latino (n=10, 3.9%), Multiracial (n=4, 
1.6%), Asian (n=3, 1.2%), and American Indian or 
Alaska Native (n=1, .4). Due to the variance in rep-
resentation of racial and ethnic groups, we elected to 
forgo using this demographic quality as a variable in 
this study. The average age of the sample was 47.78 
(SD=9.32), and participants had worked an average 
of 10.33 years (SD=8.44) as a counselor educator. 
The sample also varied in their academic roles and 
institutional characteristics. In terms of academic 
rank, 91 participants identified as Assistant Professor 
(35.4%), 64 as Professors (24.9%), 52 as Associate 
Professors (20.2%), 36 as Non-Tenure Track faculty 
(14%), and 14 as Other (5.4%). Carnegie classifica-
tion of participants’ institutions included mostly 
master’s programs (n=89, 34.6%), followed by Doc-
toral/Research University–High (n=58, 22.6%), 
Doctoral/Research University–Very High (n=50, 
19.5%), Doctoral/Research University–Moderate 
(n=26, 10.1%), and Unknown (n=34, 13.2%; see Ta-




Following data collection, participants’ re-
sponses were entered into a database and analyzed by 
SPSS (Version 25) using a Poisson regression and 
multiple linear regression (MLR). Categorical varia-
bles were dummy coded to perform analyses. For 
both the MLR and Poisson regression analyses, the 
independent variables included (a) academic rank, 
(b) gender, (c) years of experience as a counselor ed-
ucator, and (d) Carnegie classification of current uni-
versity. The dependent variables were total number 
of peer-reviewed publications, including publica-
tions “in press,” as well as average number of peer-
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reviewed publications per year. Overall peer-re-
viewed publications and number of peer-reviewed 
publications per year were then compared across par-
ticipant and program characteristics (i.e., gender, 
Carnegie classification, or faculty rank). Based on 
the nonnormality of the data, Mann-Whitney U and 
Kruskal-Wallis H tests were used for comparisons. 
Participants who did not know their Carnegie classi-
fication (n=17) were removed from any analyses in-






Participants reported an average of 14.24 
articles (SD=17.61, Mdn=8, Range=0 to 100) in 
press or published at the time of the survey. 
Furthermore, participants reported a rate of 1.69 
publications per year (SD=1.69, Mdn=1.2, Range=0 
to 10). Figure 1 displays the mean number of peer-
reviewed publications by Carnegie classification. 
Regarding the mean number of publications, 
Doctoral/Research University–Very High 
institutions reporting the highest average peer-
reviewed publication rate (M=25.78, S=26.15), 
followed by Doctoral/Research University–High (-
M=19.74, SD=18.53), Doctoral/Research 
University–Moderate (M=13.31, SD=14.78), 
Master’s (M=7.98, SD=7.46), and Unknown (-
M=4.97, SD=5.69). Figure 2 displays the mean 
number of peer-reviewed publications by faculty 
rank, with Professors reporting the highest number of 
publications (M=31.14, SD=25.24), followed by 
Associate Professor (M=13.83, SD=9.63), Assistant 
Professor (M=7.80, SD=7.08), Other (M=8, 
SD=13.85), and Non-Tenure Track (M=3.47, 
SD=4.49). Yearly average peer-reviewed publication 
rate also seemed to vary across faculty rank, with 
Assistant Professors reporting the highest peer-
reviewed publication rate (M=2.41, SD=2.14), 
followed by Professors (M=1.56, SD=1.31), 
Associate Professors (M=1.41, SD=1.33), Other 
(M=1.17, SD=1.85), and Non-Tenure Track 
(M=.71, SD=1.01). Peer-reviewed publication rate 
also varied by gender, with males reporting the most 
articles published or “in press” (M=19.92,  
Counselor Educators Publication Rates 
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SD=22.32) than females (M=10.65, SD=12.55) or 
other (M=3.50, SD=3.54; see Table 2).   
 
Factors Predicting Publication rates  
 
In this study, the factors related to peer-reviewed 
publications for faculty in counselor education pro-
grams was examined. The first dependent variable, 
self-reported number of peer-reviewed publications, 
included count data that formed a Poisson distribu-
tion. Therefore, a Poisson regression was utilized to 
evaluate the ability of specific demographic factors 
(i.e., counselor educators’ academic rank, gender,  
experience as a counselor educator, an  d Carnegie 
classification of current university) to predict the de-
pendent variable. In addition, we employed a MLR 
to predict their average peer-reviewed publication 
rate per year based on the same demographic varia-
bles. In both procedures, the variable gender (male as 
reference group) along with faculty status and Car-
negie ranking (each category compared to all other 
categories with Other or Unknown as the omitted 
reference groups) dummy coded perform the anal-
yses. Table 1 displays these results. 
In the Poisson regression, the likelihood ratio 
chi-square test, χ2(10)=2674.23, p<.001, indicated 
that the full model was a significant improvement in 
fit over the null model. Experience as a counselor ed-
ucator (Wald χ2(1)=46.62, p<.001), gender (Wald 
χ2(2)=39.52, p<.001), Carnegie classification of Uni-
versity (Wald χ2(4)=676.15, p<.001), and Faculty 
position of professor (Wald χ2(4)=413.35, p<.001) 
predicted number of peer-reviewed publications. Ta-
ble 1 displays the parameter estimates for each pre-
dictor variable where B is the unstandardized regres-
sion coefficient and EXP(B) is the incident rate ratio. 
Review of this table will show that gender (coded 
with 1 for female), faculty status (non-tenure track, 
associate professor, and professor) and Carnegie 
ranking (Doctoral/Research University–Moderate, 
Doctoral/Research University–High, and Doc-
toral/Research University–Very High) were predic-
tive of the publication numbers for participants.  
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To examine the same variables’ (i.e., faculty 
rank, gender, years of experience in counselor   
education, Carnegie classification) ability to predict 
average peer-reviewed publication rate per year, a 
MLR was utilized. The linear composite of 
independent variables accounted for 33% of the 
variance (R=.57, R2=.33) in the participants’ self-
reported publications per year, F(10, 256)=11.99, 
p<.001. Of the predictor variables, years in counselor 
education (β= -.36, p=.001), working in a university 
with a Carnegie classification of Doctoral/Research 
University–Very High (β=.43, p<.001), and 
Doctoral/Research University–High (β=.27, p<.001) 
were found to have statistically significant beta 
weights.  
 
Comparative Publication Rates 
 
In addition to these earlier findings, the differ-
ences in number of publications based upon partici-
pants’ personal and professional characteristics was 
also examined. Based on the data being nonnormal, 
nonparametric analyses were used. A Mann-Whitney 
U test was run to determine if there were differences 
in number of publications based on gender (between 
males and females). An approximate value for r was 
used to calculate an effect size of Mann-Whitney U 
test results. Distributions of the number of publica-
tions for males and females were similar, as assessed 
by visual inspection. Number of publications was 
statistically significantly higher in males (M=19.92, 
SD=22.32, Mdn=12) than in females (M=10.65, 
SD=12.55, Mdn=7), U=5978, z=-3.13, p=.002, 
r=.20.  
 A Kruskal-Wallis H test was run to determine if 
there were differences in number of publications 
based on faculty rank. The distributions of number of 
publications indicated statistically significant differ-
ences between groups, χ2(4)=97.55, p<.001. Pairwise 
comparisons were performed using Dunn's (1964) 
procedure with a Bonferroni correction for multiple 
comparisons. Adjusted p-values are presented. This 
post-hoc analysis revealed statistically significant 
differences in number of publications between non-
tenure track faculty (Mdn=2.00, Mrank=58.90), Asso-
ciate Professors (Mdn =12.00, Mrank=151.91; 
p<.001), and Professors (Mdn=25.00, Mrank=192.12; 
p<.001). In addition, there was a statistically 
significant difference between Assistant Professors’ 
(Mdn=6.00, Mrank=106.77) total publications when 
compared to Associate Professors (p=.005) and Pro-
fessors (p<.001). No other significant differences 
were found. Table 2 displays additional descriptive 
statistics for these groups. 
A Kruskal-Wallis test was then run to determine 
if there were differences in number of publications 
between Carnegie classification. The distributions of 
number of publications revealed statistically signifi-
cant differences between groups, χ2(4)=47.57, 
p=<.001. Pairwise comparisons were performed us-
ing Dunn's (1964) procedure with a Bonferroni cor-
rection for multiple comparisons. Adjusted p-values 
are presented. This post-hoc analysis revealed statis-
tically significant differences in number of total fac-
ulty publications for those participants in master’s-
only programs (Mdn=6.00, Mrank=106.58) when 
compared to Doctoral/Research University–High 
(Mdn=13.50, Mrank=155.19; p<.001) and Doc-
toral/Research University–Very High (Mdn=17.50, 
Mrank=169.42; p<.001) programs, but not any other 
group combination.  
Along with examining differences in number of 
publications, the differences in peer-reviewed publi-
cation rate per year in counselor education was also 
examined. Based on the nonnormality of the data, 
Kruskal-Wallis tests were employed to examine dif-
ferences in peer-reviewed publication rate per year 
between faculty ranks. The distributions of peer-re-
viewed publication rates were statistically significant 
between groups, χ2 (4)=39.87, p<.001. Pairwise com-
parisons were performed using Dunn's (1964) proce-
dure with a Bonferroni correction for multiple com-
parisons. Adjusted p-values are presented. This post-
hoc analysis revealed that Professors (Mdn=1.29, 
Mrank=133.95) and Assistant Professors (Mdn=1.60, 
Mrank=157.22) reported significantly higher average 
yearly peer-reviewed publication rates than non-ten-
ure track faculty (Mdn=.23, Mrank=70.07). However, 
no other statistically significant differences existed.  
The average peer-reviewed publication rate per 
year across reported Carnegie classification was then 
examined. The distributions of peer-reviewed publi-
cation rates were significantly different between 
groups, χ2 (4)=59.88, p<.001. Pairwise comparisons 
were performed using Dunn's (1964) procedure with 
a Bonferroni correction for multiple comparisons. 
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Adjusted p-values are presented. This post-hoc anal-
ysis revealed that faculty members from institutions 
with Carnegie classification of Doctoral/Research 
University–Very High (Mdn=2.63, Mrank=177.09) 
and Doctoral/Research University–High (Mdn=1.68 
Mrank=159.87) reported significantly higher rates of 
publications per year than faculty members from 
master’s-only programs (Mdn=.60, Mrank=98.73). No 




In light of the findings, an unplanned statistical 
analysis was performed. Specifically, the gender 
rates of participants by faculty status and Carnegie 
classification were examined. After removing the 
participants who identified as cisgender and 
genderqueer (to accommodate the statistical analy-
sis), a chi-square test of independence indicated there 
was a statistically significant difference in the pro-
portion of women and men in the current sample 
when compared across the levels of faculty status, χ2 
(4, n=255)=.14.79, p<.01. The Cramer’s V produced 
a value of .24, indicating medium to large effect size. 
Visual inspection of Table 3 indicated more female 
participants at the rank of Assistant Professor than 
male participants, while other faculty ranks were 
similar in proportions in the sample. In a second post-
hoc analysis, a chi-square test of independence indi-
cated there was no statistically significant difference 
in the proportion of women and men in the current 
sample when compared across the Carnegie classifi-
cation, χ2 (4, N=255)=4.09, p=.40.  
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The current study highlights current trends re-
garding peer-reviewed publication rates among 
counselor educators utilizing self-report data, which 
has not been examined since Ramsey et al. (2002). 
Furthermore, those factors influencing peer-re-
viewed publication rates in all CACREP-accredited 
programs (including master’s-only programs) were 
explored with an emphasis on the potential effects of: 
(a) academic rank, (b) gender, (c) years of experience 
as a counselor educator, and (d) Carnegie classifica-
tion of current university. The findings indicate that 
peer-reviewed publication rates varied by institution, 
with faculty from Doctoral/Research University–
Very High institutions reporting the highest number 
of publications, followed by Doctoral/Research Uni-
versity–High and master’s programs, respectively. 
This finding supports the idea that faculty working in 
research-focused (e.g., R1) institutions publish more 
often than faculty working in other institutions with 
lower expectations for research or publications. Fur-
thermore, differences in faculty peer-reviewed pub-
lication rates across institutions may be due to other 
factors such as time constraints, job requirements 
(e.g., teaching load, service, research), and differ-
ences in available resources based on institution.   
Faculty rank predicted total publications but not 
average publications per year. Higher total peer-re-
viewed publication rates among faculty are likely 
based on the typical academic advancement process 
from Assistant Professor to full Professor, as well as 
the scholarly activity required to achieve higher aca-
demic rank. For example, it is logical that Professors 
have written more over the span of their career than 
Assistant Professors who are still in their early years 
of academia. For average yearly peer-reviewed pub-
lication rates, Assistant Professors appear to publish 
at a higher rate than their Associate Professor and 
Professor colleagues, when examining the descrip-
tive statistics. However, the nonparametric examina-
tion of these groups revealed there was no statistical 
difference in mean rank for yearly peer-reviewed 
publication rates between these faculty rankings.  
The findings also indicate that several factors 
may predict peer-reviewed publication rates among 
counselor educators. The initial analysis indicated 
that academic rank, gender, years of experience as a 
counselor educator, and Carnegie classification ac-
counted for a large percentage of variance related to 
self-reported peer-reviewed publication rates. Of 
these variables, male gender, more experience as a 
counselor educator, higher faculty rank, and working 
in a very high or high research institution signifi-
cantly predicted peer-reviewed publication rates. 
The finding of a large effect size indicates that these 
factors appear to be influential in relation to scholarly 
publications. When accounting for the nonmorality 
count distribution in the data, the analysis supported 
the initial results, such that experience, higher faculty 
rank, and high/very high research institutions signif-
icantly predicted higher peer-reviewed publication 
rate.  
In response to gender being a predictor for peer-
reviewed publication rates, a post-hoc analysis was 
created to explore the proportions of female and male 
faculty across rank and Carnegie classification. In-
terestingly, female faculty held the rank of Assistant 
Professor at a higher rate than male faculty but there 
were no differences based on Carnegie classification. 
This finding may be a symptom of the sampling 
methods, as more participants who were Assistant 
Professors were also female. This result may also be 
a trend in higher rates of female faculty entering 
counselor education and academia. More research on 
this topic may be useful to explore the rate of female 
faculty members at the assistant level and their pro-




Results from the current study have several im-
plications for counselor educators. The descriptive 
data offers an overview of varying peer-reviewed 
publication rates based on Carnegie classification 
and faculty rank. Furthermore, these variables signif-
icantly predicted self-reported peer-reviewed publi-
cation rates with a large effect size. Regarding peer-
reviewed publication rate, the participants self-re-
ported an average of 14 publications “in press” or 
published, and a rate of roughly 1.6 publications per 
year, which is over two times the number reported by 
Lambie et al. (2014) and Barrio Minton et al. (2008; 
M=0.74 and M=0.48 publications per year, respec-
tively). Furthermore, the rate of publications per year 
found in this study exceeded peer-reviewed 
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publication rates of school psychologists (M=1.0 
publication per year; Wagner et al., 2007) and faculty 
members in a School of Education (M=0.48 publica-
tions per year; Santo et al., 2009), and more closely 
matched the peer-reviewed publication rates from re-
search-oriented fields such as clinical psychology 
(M=1.62 publications per year; Stewart et al., 2007). 
It is hypothesized that the difference could be due to 
the self-report nature of the investigation, which may 
have led to participants inflating their actual peer-re-
viewed publication rates. On the other hand, the in-
crease in peer-reviewed publication rates may sup-
port Fanelli and Lariviere’s (2016) conclusion that 
the total number of peer-reviewed articles published 
has increased among faculty in general, as well as 
supporting Barrio Minton and colleagues’ (2008) 
findings that publications are increasing for counse-
lor educators, specifically.  
If counselor educator peer-reviewed publication 
rates are increasing, it would behoove their depart-
ments to put additional support systems in place to 
embolden more of a publish and less of a perish aca-
demic atmosphere. Examples of support may be in-
centives for publication (e.g., reduction in teaching 
load), mentorship opportunities (Borders et al., 2012; 
Briggs & Pehrsson, 2008), and professional work-
shops regarding scholarly publication. Furthermore, 
it might be beneficial for counselor educators to look 
into collaborating with other colleagues on publica-
tion projects as well as investigating research journal 
acceptance rates and impact factors prior to submit-
ting work. Lastly, though counselor educator peer-
reviewed publication rates seem to be on the up-
swing, faculty who have higher teaching and/or ser-
vice loads could benefit by advocating for merit 
based on these attributes, rather than specifically or 
solely on scholarly activities.  
Similar to the findings of Ramsey et al. (2002) 
and Lambie et al. (2014), the overall number of pub-
lications for participants was statistically signifi-
cantly higher in males than in females, a finding that 
was not present when examining yearly peer-re-
viewed publication rates. Regarding these differ-
ences in peer-reviewed publication rates between 
gender, variables such as traditional family roles 
(Probert, 2005), having children (Baker, 2012), and 
sexism (Husu, 2004) might be at play. Growing re-
search sheds light on the work–life balance strains 
experienced by women and women of color in 
counselor education and academia (e.g., Haskins et 
al., 2016; Neale-McFall, Eckart, Hermann, Haskins, 
& Ziomek-Daigle, 2018; Wolf-Wendel & Ward, 
2006); thus, these results may not be surprising. As 
our findings and other researchers support differ-
ences based on gender, it is important that counselor 
educator departments take steps to support all fac-
ulty, and ensure opportunities are available to faculty 
across the gender and rank spectrums. Regarding 
years of experience and/or rank as a counselor edu-
cator, the findings may offer solace to counselor ed-
ucators who do not currently have a large number of 
publications, as the results support that publications 
often increase with experience as a counselor educa-
tor and advancement in faculty rank.  
Another finding like that of Lambie et al. (2014), 
was the statistically significant differences in the 
number of publications between Carnegie classifica-
tion status, suggesting that in certain programs (i.e., 
Doctoral/Research University–Very High and Doc-
toral/Research University–High), faculty produce 
more publications. Thus, it may behoove counselor 
educators entering the work force to attempt to seek 
employment in a setting that fits their aspirations for 
publication and career advancement. For example, 
doctoral students and current counselor educators 
wishing for an environment conducive to research 
and publications may wish to pursue doctoral institu-
tions with very high or high research expectations, as 
doctoral research training environments may influ-
ence research interest and research self-efficacy 
(Wester, Borders, Gonzalez, & Waalkes, 2019). Sim-
ilarly, individuals wishing to teach and engage in ser-
vice at higher levels may wish to seek out faculty po-
sitions where those skills are utilized and count to-
ward rank merit.  
In general, it was interesting that the variables of 
male gender, more experience as a counselor educa-
tor, higher faculty rank, and working in a very high 
or high research institution significantly predicted 
peer-reviewed publication rates. While some varia-
bles seem common sense (e.g., working at a very 
high or high research institution would support/re-
quire more publications for job security), other re-
sults were less clear. For example, other researchers 
have found that Associate Professors exhibited 
higher peer-reviewed publication rates than Assistant 
or full Professors (Lambie et al., 2014). In the current 
study however, Assistant Professors reported the 
Newhart et al. 
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highest yearly peer-reviewed publication rate, fol-
lowed by Professors, and then Associate Professors, 
Other, and Non-Tenure Track. This trend may be 
based on the contemporary publish-or-perish cli-
mate, leading to an increased focus on research and 
publication when training doctoral students and new 
faculty members.  
Regarding Associate Professors having the low-
est numbers of tenure-line faculty publications, we 
suspect the concept of tenure-penalty, or the idea that 
as faculty increase rank (e.g., go from Assistant to 
Associate status), their academic expectations/job re-
quirements may change. For example, faculty may 
be inundated with additional academic duties and ex-
pectations such as serving on additional committees, 
applying for internal and/or external funding oppor-
tunities, or any number of other duties as assigned. 
As such, counselor educators can advocate for and 
maintain appropriate boundaries (including saying 
no) where applicable. Finally, counselor educators at 
all levels may benefit from focusing on and advocat-
ing for work–life balance. Similar to well counselors 
providing better services to clients (Lawson, 2007), 
well counselor educators will be better suited to excel 




Results from the current study must be inter-
preted in light of their limitations. First, the sample 
consisted of primarily White females, which may not 
be representative of the population of counselor edu-
cators as a whole, thus limiting generalizability. Fur-
thermore, because demographic data was not repre-
sented evenly across participants, their influence on 
the measured variables may have minimized their in-
fluence. This fact limited the ability to make compar-
isons across race and ethnicity, which is likely a fac-
tor contributing to peer-reviewed publication rates 
due to systemic and cultural barrier in institutes of 
higher education. Another factor that may have in-
fluenced the results is response bias, such that only 
counselor educators who were interested in the study 
decided to participate. Similarly, the use of self-re-
port data may have biased the results, as self-report 
can be influenced by confounding variables such as 
social desirability. Third, there may be other factors 
that influence peer-reviewed publication rates that 
were not examined in the current study, such as when 
the doctoral degree was earned or the institution from 
which the doctoral degree was earned. Finally, due 
to the cross-sectional nature of this study, causation 




As the design and intent of this study was influ-
enced by the prior research, there are items that re-
sulted from this study that can help inform future re-
search. First, future investigators could examine 
counselor educators’ peer-reviewed publication rates 
longitudinally over time to evaluate career events 
that may impact peer-reviewed publication rates. 
Similarly, in order to provide a clearer picture of the 
types of participants involved in the investigation 
and, as stated previously, to provide more compre-
hensive information about why certain variables 
(e.g., male gender) seem to predict counselor educa-
tor peer-reviewed publication rates, future investiga-
tions could also assess the impact of particular demo-
graphic variables that were not gathered in this study. 
A third research suggestion is to better understand 
the role of gender, particularly by considering such 
personal variables as family work load, in addition to 
career variables, to see whether family roles (e.g., 
time spent caring for children) influence work 
productivity. Next, future research could employ 
stratified sampling procedures to obtain equal groups 
of major racial/ethnic groups for comparisons. In ad-
dition, investigators may want to include a social de-
sirability scale (e.g., Strahan & Gerbasi, 1972) to as-
sess if participants’ self-reports are socially influ-
enced; by assessing social desirability and assuring 
participants are answering truthfully, researchers 
could potentially mitigate the potential biases of self-
reported data. Finally, counselor educator publica-
tion trends could be compared with other helping 
professions (e.g., psychology and social work) to 





In sum, the intent of the current study was to fur-
ther examine the factors that impact publication rates 
among counselor education faculty in CACREP-
accredited doctoral- and master-level programs. This 
Counselor Educators Publication Rates 
 
Teaching and Supervision in Counseling * 2020 * Volume 2 (1) 
58 
study both replicated the findings of prior works and 
furthered the literature with a new approach to exam-
ining this phenomenon. Results indicated that gen-
der, years of experience, Carnegie classification, and 
faculty rank predicted total peer-reviewed publica-
tion rates, whereas only years of experience, Carne-
gie classification, and faculty rank predicted yearly 
peer-reviewed publication rates. Of these predictors, 
the Carnegie ranking of Doctoral/Research Univer-
sity–Very High served as the largest predictor. Aca-
demics in counselor education can use this infor-
mation to better understand the work environments 
of institutes and publication expectations. In addi-
tion, the findings from this study can inform training 
of counselor education doctoral students and mentor-




Adler, R., Ewing, J., & Taylor, P. (2009). Citation statistics. Statist. 
Sci. The Institute of Mathematical Statistics, 24(1), 1–14. doi: 
10.1214/09-STS285. 
Ali, M. M., Bhattacharyya, P., & Olejniczak, A. J. (2010). The effects 
of scholarly productivity and institutional characteristics on the 
distribution of federal research grants. The Journal of Higher Ed-
ucation, 81, 164–178. 
Baker, M. (2012). Academic career and the gender gap. Toronto: UBC 
Press.  
Barrio Minton, C. A., Fernando, D. M., & Ray, D. C. (2008). Ten years 
of peer-reviewed articles in counselor education: Where, what, 
who? Counselor Education and Supervision, 48, 133–143. 
Baruth, L. G., & Miller, G. M. (1977). A study of professional contri-
butions by counselor education faculties. The Personnel and Guid-
ance Journal, 56, 44–49.  
Baveye, P. C. (2010). Sticker shock and looming tsunami: The high 
cost of academic serials in perspective. Journal of Scholarly Pub-
lishing, 41, 191–215. doi:10.3138/jsp.41.2.191 
Borders, L. D., Wester, K. L., Granello, D. H., Chang, C. Y., Hays, D. 
G., Pepperell, J., & Spurgeon, S. L. (2012). Association for Coun-
selor Education and Supervision guidelines for research mentor-
ship: Development and implementation. Counselor Education and 
Supervision, 51, 162–175. 
Briggs, C. A., & Pehrsson, D. E. (2008). Research mentorship in coun-
selor education. Counselor Education & Supervision, 48, 101–
113.  
Davis, T. E., Levitt, D. H., McGlothlin, J. M., & Hill, N. R. (2006). 
Perceived expectations related to promotion and tenure: A national 
survey of CACREP program liaisons. Counselor Education and 
Supervision, 46, 146–156.  
Dillman, D. A., Smyth, J. D., & Christian, L. M. (2014). Internet, 
phone, mail, and mixed-mode survey: The tailored design method 
(4th ed.). Hoboken, NJ: John Wiley & Sons.  
Dunn, O. J. (1964). Multiple comparisons using rank sums. Techno-
metrics, 6(3), 241–252.  
Fanelli, D., & Lariviere, V. (2016). Researchers’ individual publica-
tion rate has not increased in a century. PLoS One, 11(3), 1–12. 
Faul, F., Erdfelder, E., Buchner, A., & Lang, A. G. (2009). Statistical 
power analyses using G*Power 3.1: Tests for correlation and 
regression analyses. Behavior Research Methods, 41, 1149–1160. 
doi: 10.3758/BRM.41.4.1149 
Garfield, E. (1996). What is the primordial reference for the phrase 
“publish or perish”? Scientist, 10(12), 11.  
Grimes, R. D., Bauch, C. T., & Ioannidis, J. (2018). Modelling science 
trustworthiness under publish or perish pressure. Royal Society 
Open Science. Royal Society, 5(1), 171511. doi: 10.1098/rsos.17 
1511. 
Haskins, N. H., Ziomek-Daigle, J., Sewell, C., Crumb, L., Appling, B., 
& Trepal, H. (2016). The intersectionality of African American 
mothers in counselor education: A phenomenological examina-
tion. Counselor Education and Supervision, 55, 60–75. 
doi:10.1002/ ceas.12033 
Hulac, D., Johnson, N. D., Ushijima, S. C., & Schneider, M. M. (2016). 
Publication outlets for school psychology faculty: 2010 to 2015. 
Psychology in the Schools, 53(10), 1085–1093. 
Husu, L. (2004). Gate-keeping, gender equality, and scientific excel-
lence. In D. Al-Khudhairy, N. Dewandre, & H. Wallace (Eds.), 
Gender and excellence in the making (pp. 69–76). Brussels: Euro-
pean Commission.  
Lambie, G. W., Ascher, D. L., Sivo, S. A., & Hayes, B. G. (2014). 
Counselor education doctoral program faculty members’ refereed 
article publications. Journal of Counseling & Development, 92, 
338–346.  
Lambie, G. W., Sias, S. M., Davis, K. M., Lawson, G., & Akos, P. 
(2008). A scholarly writing resource for counselor educators and 
their students. Journal of Counseling & Development, 86, 18–25. 
Lawson, G. (2007). Counselor wellness and impairment: A national 
survey. Journal of Humanistic Counseling, Education, & Devel-
opment, 46(1), 20–34.  
Magnuson, S. (2002). New assistant professors of counselor education: 
Their 1st year. Counselor Education & Supervision, 41, 306–320.   
Magnuson, S., Black. L. L., & Lahman, M. K. E. (2006). The 2000 
cohort of new assistant professors of counselor education: Year 3. 
Counselor Education & Supervision, 45, 162–179.  
Magnuson, S., Davis, K. M., Christensen, T. M., Duy, D. Y., Glass, J. 
S., Portman, T., . . . Veach, L. J. (2003). How entry-level assistant 
professors master the art and science of successful scholarship. 
Journal of Humanistic Counseling, Education and Development, 
42, 209–222. 
McGrail, M. R., Rickard, C. M., & Jones, R. (2006). Publish or perish: 
A systematic review of intervention to increase academic publica-
tion rates. Higher Education Research & Development, 25(1), 19–
35.  
Neale-McFall, C. W., Eckart, E. C., Hermann, M. A., Haskins, N. H., 
& Ziomek-Daigle, J. (2018). Counselor educator mothers: A quan-
titative analysis of job satisfaction and enrichment. Counselor Ed-
ucation and Supervision, 57, 147–159. doi:10.1002/ceas.12099 
Niles, M. T., Schimanski, L. A., McKiernan, E. C., & Alperin, J. P. 
(preprint). Why we publish where we do: Faculty publishing values 
and their relationship to review, promotion, and tenure. BioRxiv. 
doi: https://doi.org/10.1101/706622 
Park, S. H., & Gordon, M. E. (1996). Publication records and tenure 
decisions in the field of strategic management. Strategic Manage-
ment Journal, 17(2), 109–128.  
Probert, B. (2005). “I just didn’t fit in”: Gender and unequal outcomes 
in academic careers. Gender, Work, & Organization, 12(1), 50–
72.  
Ramsey, M., Cavallaro, M., Kiselica, M., & Zila, L. (2002). Scholarly 
productivity redefined in counselor education. Counselor Educa-
tion and Supervision, 42, 40–58.  
Roland, C. B., & Fontanesi-Seime, M. (1996). Women counselor edu-
cators: A survey of publication activity. Journal of Counseling & 
Development, 74, 490–494.  
Newhart et al. 
 
Teaching and Supervision in Counseling * 2020 * Volume 2 (1) 
59 
Santo, S. A., Engstrom, M. E., Reetz, L., Schweinle, W. E., & Reed, 
K. (2009). Faculty productivity barriers and supports at a school of 
education. Innovative Higher Education, 34, 117–129.  
Seipel, M. M. O. (2003). Assessing publication for tenure. Journal of 
Social Work Education, 39, 79–88. 
Siegel, M. G., Brand, J. C., Rossi, M. J., & Lubowitz, J. H. (2018). 
‘“Publish or perish” promotes medical literature quantity over 
quality. Arthroscopy: The Journal of Arthroscopic & Related Sur-
gery, 34(11), 2941–2942. doi: https://doi.org/10.1016/j.ar-
thro.2018.08.029. 
Stewart, P. K., Roberts, M. C., & Roy, K. M. (2007). Scholarly produc-
tivity in clinical psychology PhD programs: A normative assess-
ment of publication rates. Clinical Psychology: Science and Prac-
tice, 14(2), 157–171.  
Strahan, R., & Gerbasi, K. C. (1972). Short, homogenous versions of 
the Marlow-Crowne Social Desirability Scale. Journal of Clinical 
Psychology, 28(2), 191–193.  
Wagner, A. R., Lail, K. E., Viglietta, E., & Burns, M. K. (2007). Fac-
ulty publications in APA-accredited school psychology training 
programs between 2000 and 2005. The School Psychologist, 61, 
16–21.  
Walton, J. M. (1982). Research activity and scholarly productivity 
among counselor educators. Counselor Education and Supervi-
sion, 21, 305–311.  
Weinrach, S. G., Lustig, D., Chan, F., & Thomas, K. R. (1998). Publi-
cation patterns of the personnel and guidance journal/journal of 
counseling & development: 1978–1993. Journal of Counseling & 
Development, 76, 427–435. 
Wester, K. L., Borders, L. D., Gonzalez, L. M., & Waalkes, P. (2019). 
Factors contributing to scholarly productivity of assistant profes-
sors in counseling. Counselor Education & Supervision, 58, 225–
237.  
Wolf-Wendel, L. E., & Ward, K. (2006). Academic life and mother-
hood: Variations by institutional type. Higher Education, 52, 487–
521. doi:10.1007/s10734-005-0364-4  
Youn, T. I. K., & Price, T. M. (2009). Learning from the experience of 
others: The evolution of faculty tenure and promotion rules in 
comprehensive institutions. The Journal of Higher Education, 80, 
204–237. 
